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TOWARDS A WAQF TO SUPPORT HIGHER EDUCATION
IN ZANZIBAR: Challenges and Prospects
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Abstract:

Zanzibar’s Islamic history experienced tffec@l creation of the
Board ofWaqf Commission by th&VaqgfDecree No. 2 of 1905. The
aim of the Decree was to protect the wealth andtasd the Muslim
Community, to enhance the religious, cultural, aband educational
institutions in Zanzibar, and to alleviate povegsnong Muslims.
Since then until 2012, the pathway\Whqfdecrees in Zanzibar has
been enacted, re-enacted and repealed for mord thtimes.

The implementation dVaqfdecrees in Zanzibar has seen some
challenges on the way to reach the above menti@med. Such
challenges include the dissolution of f&agf Commissionand the
transformation of some of its duties to the ChiedégRtrar of
documents, nationalization diVaqf agricultural estates an@aqf
buildings. In addition to that, oth&vaqf properties were sold. It is
said that these actions led to disintegrationhé&disorganization and
the collapse of mangwqgaf that were used to promote educational
institutions.

This paper that will discuss the development Whgf and its
implementation in Zanzibar will focus on the chalies and
prospects towards\Waqfto support higher education in Zanzibar.
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Background of Wadf in Zanzibar:

More than 95% of Zanzibar's population areshtu, and has
been so since the middle of tH& @&ntury (CE), or even earlier when
Islam was first established in the islands. Theggaghical position
of Zanzibar gave its people a chance to interath Wie different
worlds of the African interior and the Indian Ocedimis created a
cosmopolitan society with has a common languageaf8i), a
common culture, a common Islamic civilization, amchumber of
Islamic institutions. TheNagf (pl. awgaf - Islamic endowments) is
one of these institutions.

Zanzibar’s Islamic history has seen the implem@mabdf two types
of Waqf The first type is th&Vaqgfkhayri (pious) which is aimed at
building religious charitable facilities such as sgoes, Islamic
schools fhadaris, sg. madrada universities, libraries and other
infrastructures which help to eradicate povertyetdighten people
and to enhance the sustainable development obthetyg.

The second type, thWagqf ahli(family) “was originally based on
the anxiety of the founder to provide for the welbeing of his/her
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progeny, to secure them income, prevent the digsipaf property,
and to protect it in times of insecurity from ungmulous rulers”
(Sheriff 1995: 29).

Both types of Waqf if well organized and administered, are
beneficial for poverty reduction, for the furthegiof education, for
maintaining infrastructure and for improving solitla among
families in particular and within Muslim societigsgeneral.
Documentary evidence shows that the administraifcenwqgafhas a
long history in Zanzibar and that many areas ofzitzar areWaqf
property today. A good example is that of the tafiChake—Chake
on Pemba Island which was built @agfland donated by Nasser bin
Khelef in 1830 — 1840 (Case No. 66 of 1909). Thieves that the
law governingWaqfis one of the oldest in Zanzibar. It has passed
through different stages of administration, beihgired by the Chief
Sheikh (Minister ofawgaj before 1905, to European Officers after
1905, to the ChieKadhi (1980) to an appointee by the President
(Wagfand trust Bill 2007). In this long period of timég institution
has seen great success but has also encounterédngbs, in
particular, in the field of Islamic education.

The Functions of Islamic Education in Zanzibar:

Scholars and researchers in the field of Isdaeducation in East
Africa have developed a consensus on the develdpofelslamic
education at all levels. No scholar has denieddhethat traditional
learning in Zanzibar is connected with Islamic eation. Islamic
education contributed again to the developmentnstitutions of
learning in both religious and secular ways. Thiesétutions were
also used as instruments for transmission of lagrfrom generation
to generation. The establishment of Islamic ingtns of learning
started with the arrival of the first Muslims in Zabar, and the
introduction of Islam. The following quotations prde some
evidence:

“Muslims first arrived in Zanzibar between teghth and tenth
centuries and Islamic schools were established.amisl schools
were present and were influential throughout then@ainity. They
were the primary institution of early training angothe people.
Islamic training and organization was to influertbe development
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of alternative education by the Government anditflaence of the
Islamic teacher in the development of both govemnaad mission
education is taken into account” (Turki 1987: 6y drawrence W.
Hollingsworth confirmed this statement, for he coé period, when
he said: “There were also, in Zanzibar Town andilinthe larger
Villages of both Islands, Islamic schools conducteg private
teachers who could recite the Koran (Quran) by thead teach
Arabic calligraphy, but usually little or no knowlige of the Arabic
Language...” (Hollingsworth 1953: 198). One of thied on
education stresses: “In Government village schdbbks Islam is
taught by Koran teachers..., these teachers livedrvillages and are
to some extent chosen by the people. Being lotia¢s, have their
own homes and farms close to the schools. ..., ¢lementary
instruction has met the desires of the parenthedd children since
the latter, being very young, are expected atdfgatto learn nothing
else but the Koran” (ZNA AB1/390, Religious instiionn Dole
School). Equally, the 1929 Report on education mast “By
making Islamic teaching an integral part of thdatys he attracted
pupils in growing numbers: he taught the Koran heas Roman
characters...” (Report on the Education Departme@819), and the
1961-1963 report says: “The origins of educationZanzibar and
Pemba lay in the establishment of Islamic schaatsl today these
are scattered in their hundred in every village hadhlet throughout
the islands, forming the foundation of the educatibthe majority of
the people” (Department of Education Report toTthennium 1961-
63:1).

The importance of Islamic education is alsessed by
numerous other authors such as Talib and Ugod&anils School
has a long history and is regarded at least by iMuimilies as a
first step of formal education. Majority of Zanzibpeople have
learned how to read and write in the Islamic schdoy Arabic
alphabet until the beginning of the"™Century, when it was shifted
to the Latin alphabet..., it is nearly compulsory &rery child to
attend Islamic school and every parent takes i dwly duty to
educate their children by sending them there. Tvsl is for those
boys and girls and they usually learn togetherhiirtearly ages”
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(Talib & Ugoda 2006: 7-8) or Loimeier: “The veryudation of the
Islamic school and education system has, of coatsgys been the
Islamic School, where basic skills such as the meaton of the
Quran were taught...” (Loimeier 2003) and Issa: “T¢wead of
Islamic knowledge in Unguja and Pemba Islands (demy was
initiated by opening of Islamic Schools and highelasses of
learning ‘darsas in urban and rural areas. Islamic schools were
established for many years during the early peobl$lamization of
Zanzibar and the other East African coastal comtrasmprobably
from the tenth century” (Issa 2003: 5), as wall bkt not least
Abdullah: “...Then comes the Islamic school wherddren learn to
recite the Koran without understanding what theydrel'he ability to
read God’s word is considered to be essential andma in itself,
though it is also taken as a means to the studdralbic and other
branches of Islamics” (Abdullah, 1958: 26).

We conclude this brief background accounthte@nimportance of
Islamic education in Zanzibar by saying that Iskamducation was
and still is a foundation of education in Zanzilfaarents believe that
when a child begins his/her path through educatran Islamic
schools, this makes him/her strong enough to coenpben he/she is
registered for secular education.

Institutions of Islamic Education in Zanzibar:

The traditions of transmission of Islamic educationZanzibar are
connected with a number of different institutiorss shown in the
chart below:
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INSTITUTIONS AND LEVELS OF TRANSMISSION OF ISLAMIC

EDUCATION IN ZANZIBAR

PRIVATE v

PUBLIC

!

Tradition Islamic
School (since 8 C)

A 4

Semi traditional Reformed
Islamic School A 4 Islamic School

(from 20™)

Elementary &
Primary (from 1905)

W —

Talab Al-I'Im

Duruus alkhusuus (Private
studies

v

Duruus Al-khusuus Al-Khusuusia

A\ 4

Secondary

(specialized private studiep

\ 4

Ma'ahad (Institute/Academy)

v

Al-Jamia (University)

This chart does not include family homes wreeohild also learns,
in many cases unconsciously, the major Islamicebglirituals and
general behavior. Some parents start from the lvegynning to teach
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their children small parts ofdud (short prayers) such as tlia
before eating, after eatingghen entering the toilet and so.

How Wagf supported education in Zanzibar?

During the reign of the Sultans (i.e. 1820s-1964¢, Chief Kadhis
served as the Sultan’s advisors and they exeraisdubrity over both
secular and religious matters. In the period of fdtans, the
supervision ofWaqfproperties was the responsibility of the&/azir
el-Waqgf. This was the grand Sheikh of Zanzibar who engbylee
confidence of the Sultan. Many clove farms and talions were
declaredWaqfby their owners so as to support the educationtlaad
sustainability of the administration of mosques.

After the death of Sultan Hamoud bin Mohammed (18962),
Prince Ali bin Hamoud (1902-11), was under 14 ye#Hrage when
he was nominated by the British to be the nexta®utif Zanzibar.
This was a chance for the British Resident in ZaaiziMr. Rogers to
act as regent until Sayyid Ali bin Hamoud reacheel age of 18 in
June 1905.

As Mr. Rogers had the full authority of ruling Zdévar for about
three years, he managed to make changes whiclctedgtthe income
of the public treasuryb@it al-mal) that was used by the Sultans to
assist the educational system and to support tloe. piogers used
these funds and transferred them to the governmsetgad of using
them for the above mentioned purposes.

It seems that the establishment of the “CommissibrWaqf and
Trust Property” in 1905 by the British administaatiwas intended to
ensure British control of alWaqfproperties donated or dedicated by
Muslims. Since that period of time until 1963 thetiBh made laws
that ensured the full control of tM#agf Commission over akhwgaft
The AwgafLaws gave the British Resident in Zanzibar the dade
of nominating Wagf Commissioners before the Sultan would
ceremonially appoint them. For example, Weagqf Decree of 2%
August, 1905 declared that tH&vagf Commission must have one
Sunni ShafiiKadhi, onelbadhi Kadhiand one European Officer". In
order to fully control this important institutiofgultan Khalifa bin
Haroub, following the recommendation of the Brititesident,
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appointed four British officers and only twiadhis to form the
Board ofWagfCommission on ®ctober 1916.

As in other Islamic countries such as Egypt &wtlia where
private awqaf were abolishes in the late 1880s, and new ones
disallowed in order to fight corruption, abuse aheft (Monzer
Kahf, Figh issues in the Revival @wqgal), such laws materialized in
Zanzibar during the British colonial era. The BhtJudges opposed
Wagqfahli due to the reason that “such trust” would offerylish
legal rule and that successive life interests exe@ty theWagqf ahli
deed would include various individuals - living amaborn. Equally,
the descendants of strangers to the founder of tyijpis of Waqgf
would discriminate them to enjoy tWgaqffruits forever. Because of
these causes, the British Courts decladgf ahli invalid in
Zanzibar.

Zanzibar's Muslims rejected this declarationl @rotested against
such court decisions. As a result ivagfvalidating Decree of 29
June, 1946 was re-enacted to valid&taqf ahlithat had previously
been rejected. Regardless of the fact that thasBrigemphasized a
policy of controlling Wagf properties, it appears that the practical
implementation of such a policy did not managettp she practice
of Wagfamong Muslims. For instance, the 198/hqf Commission
report mentioned that there were 1&Wwqaf dedicated for specific
purposes including the perpetuation of Muslim Ediocain Zanzibar
(NAZ, HD10/85).

The eagerness of the Zanzibar Revolutionaryve@unent
(January 1964) to control alVaqfproperties andvagf Commission
in Zanzibar had been clear since the early dayseofevolution. The
Revolutionary Government issued many decrees ragarthe
control of Wagf properties. The first decree was published in 1965
which introduced section 13A. This section aimedoth a stop to
Wagfrevenue from flowing out of Zanzibar. The seconelsplential
decree that again abolished the creatiomaigf ahliwas published
in 1966. This decree ordered to reportvadgfproperties to th&Vvaqgf
Commission that would register and administratenth&€his period
of time is remembered to be the period of the destn and collapse
of manyWakfproperties because of lack of maintenance.
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After the nationalization of sonawvqaf that were dedicated for
educational purposes by the Revolutionary Govermmenich
properties were not maintained any more, and tmaawallis
(supervisors) of thaVaqf who had collected funds to support the
running of Wagf-supported schools had to realiz gome of these
funds were taken by individuals.

Examples ofAwgaf that supported Education in Zanzibar

There were some communal bodies that admatestawqgaf that
funded the educational institutions in ZanzibareSéincluded:

1) The Comorian Community which was favourably kmowefore
the revolution for its educational activities in nzébar. They
established a school which provided higher secondvel
education. The ComoriaWwWaqf properties were obtained from
contributions and donations of members of the comiywho were
comparatively well off. For example, the deed oti$® no. 623 that
was declared &Vaqgfin 1938 stated that it was for the welfare of all
Comorians residing in Zanzibar (ZNA: HD5/94).

As happened to othewqaf after the revolution, some of the
properties of the Comorian community were natiaiand others
were accumulated under th&agf Commission. Following the
failure of the Waqgf Commissioto take care and maintain properly
Waqf properties, the community requested trusteeshipséone of
their properties. They were granted the trustee$tiipthe former
French building. This building was then used adVaqf which
catered for education, the culture and the gerashahincement of the
Comorian community.

i) The (Indian)Shialthnasherycommunity which was established in
Zanzibar about 160 years ago. Before 1964 they dwnere than
105 Waqf properties that were used to run schoomgdaris and
hospitals. They also us&aqffunds to finance students to receive
higher education within and outside Zanzibar. Théso used their
newspaper “Zanzibar Federation Samachar” to spiegzbrtant
information about education as well. They NAdqgfthat helped to
assist members who took further studies within aodside the
country. In early 1964, all theWaqgf houses and plantations were
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nationalized. Some of theawgafwere sold at a low price without
the permission of their members. For example adadsch had cost
millions of shillings was sold for only Shillings51000/-(NGORC,
1998, 11).

lii) The Khoja Ismaili community which had started settle as
traders in Zanzibar in the early"@entury. The Khoja community
had started to build their own education and hesdtivices, a Social
Welfare Board, an Economic planning Board and anGrnd
Review Board that were supported Wiaqf properties. Some of the
Ismaili community’sWagqfproperties that were taken after 1964 and
put under the Government Registrar Office were seithout the
consent of the owners who were still residing imZbar.

iv)The Waqf of the Hindu Sunni Muslim Jamat (HSMJ) was
established a long time ago when this Indian giape to Zanzibar.
In the early stages of their development, some neesnlof the
community donated their farms, houses and othgrgrties asVaqf
for purposes such as education and culture; swetjaf were put
under the supervision ahutawallis before or after the death of
mentioned beneficiaries.

There is also a lot of written evidence that shdvet Waqgf ahliwas
re-dedicated to becom#aqf khayrifor the purpose of supporting
education. Here are some examples:

On June 1951, Khatijabai bint Mahmoud declatedt all
properties she got from her father on 14/02/1928am®e in Reg. No.
42 of 1928 of book A-3 in Records of the RegiswaiDocuments
Zanzibar isWagfto HSMJMadrassa She added when dedicating the
Waqf that: (.... | the said Khatijabai bint Haji Mohammed hereby
declare that | voluntarily relinquish all my rightifle and interest as
a beneficiary under the here in before recited \Aeéd and forgo
absolutely all my claims whatsoever to the income lenefit of the
said Wagf in favour of the saiadrassa Sunnat Jamat and that |
shall at any time during my life have no claim enthnd whatsoever
in respect thereof against the Mutawallis of thiel s&aqf.....).

The Zanzibar Registration Office document &P, BEG'N
23/2/15508/5-62 of 22/3/1961 shows that Haji Yakdtgmail and
Kassim Haji Ahmed, brother of Haji Jaffer Haji AhchéDeceased)
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bought a piece of land at Mkunazini on™@ecember, 1937 with

the intention of building anadrasafor teaching the Qur-an and

Theology to the Children and adults of the HSMXZahzibar. On

31*" December, 1960 the Deed was signed between i Haji

Yakoub Haji Esmail as Executor of Haji Yakoub HEBgmail and

Haji Jaffer Haji Ahmed and the deceasedvasjifsand Haji Ibrahim

Haji Omar KHATRI president of HMSJ asnutawallis the

contribution of shillings 40,000/- for the consttioo of a two storey

building for themadrassaon the said piece of land for the benefit of
the HSMJ, and whereas th&aqifs and the Deceased to
commemorate the memory of their respective fathmeamed the
building “Haji Esmail Haji Ahmed Sonara Cutchi SurMadrassa

Zanzibar” and where as theaqifs immediately after completion

thereof verbally declared the said buildingVelagffor the benefit of

the HSMJ for the following purposes:

To be used as anadrasafor the teaching of the Qur-an, and

Theology of the adults and children of HSMJ of Zdhar.

To be used as a school for secular education of adntischildren of

the members of the said Jamat bearing in mind til®wing

mentioned powers ahutawallis

1. Shall not be entitled to sell, mortgage or chartheWaqfor any
part thereof.

2. Shall pay all rates, taxes and other outgouigageable to the
Wagqfand apply the surplus income for the purposes ineoefore
contained.

3. Shall manage thé&/aqgfproperty in such a manner as a prudent man
manages his own affairs and shall not be liableesponsible for
any damages or loss unless cause by their willfawt or
neglect.

4. The income derived from thé&/agf property as rent from the
ground floor or part thereof after defraying thepemses for
upkeep, management and the payment of taxes aner oth
outgoings shall be primarily utilized in the teadhiof the children
and adults of the HSMJ.

TheWagfof the HSMJ successfully managed to provide educalt

services to members of the community and othersirfstance, the
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statement of Salary Fund during the quarter en@0th June, 1964
shows that the Sunni Madrasa (owned by HSMJ) hadgermanent
women teachers and three temporary women teachsosnwrom
April to June gained a grand total of 6147.10 stgh in terms of
salary and increment. This supports the ideadhatafwere used as
a tool to enhance the needs of the people andeo$dhiety such as
furthering Muslim education, payment of teachergcpasing books
and distributing them among poor students and gdnogi
accommodation to visiting Muslim Scholars and shtislefrom
anywhere in the world.

Towards aWagf supporting higher education in Zanzibar

The system of education in Zanzibar creates oppuies for the best
students from secondary education to continue tlsaidies in
institutions of higher learning, especially collsgand universities.
Zanzibar achieved the goal of having a first ursitgrin 1988 when
the University College of Education was establish€ldis private
university was developed by the Africa Muslim Aggrd Kuwait. It
is an institution affiliated with the Internationdhiversity of Africa,
in Khartoum. Students who obtain the required dgalions
registered and specialized on Islamic studies, iardlanguage,
Social Sciences and sciences (Physics, Chemistiraexogy).

During the time of the Muslim Academy (1952659 graduate
students were given scholarships to study abrdathé University
level. The first group of 40 students was sent k@2har University
in Egypt and their scholarships were usually coddrg Waqt Yet,
these funds were cut off after the Revolutionarywegoment of
Zanzibar had come to power in 1964. The above mead funds for
higher education usually covered libraries, boskdaries of teachers
and other staff and grants for students. The newlikiuAcademy
(1972 to date) organizes interviews for studentgdoand study at
university level in Islamic countries such as SaAdabia, Egypt,
Qatar, Oman and Sudan. Their financing was notricesd to
religious studies, but all types of specializatitmst are essential for
the development of the country. This approachmdricing of higher
education helps creating a learned class that palta to assume
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social and political positions and to participate Iuilding a
sustainable development of their country.

Although, there is evidence tha¥Waqgfhave played a vital role in
the development of higher education in Muslim comities for
years in the country, at present the success dethaharitable
financing institutions is seen to be declining. Whee discussed the
Wagqfof HSMJ we noted that the success of their schaslalways
depended on the mass participation of ordinary WMhssl The
wealthy people are usually donated for the estailést of mosques,
hospitals, libraries, school buildings and similastitutions; the
enduring success of these institutions has onlin Ipessible because
of a multitude of small donations made by a numbkeordinary
Muslims enlightened in the spirit of Waqf.

With the massive increase of population in tr@atury the amount
of real property has not increased. This has erdua huge portion
of the Muslim population from the opportunity torpepate inthe
Waqf endowmeras for a long time the perception has been\Wedf
are created only with real estate property and llysirstended to
serve mosques. As a result of such developmergetiwho are not in
possession of real property failed to participat&lagf endowment
(Karim year: 12). In this regard, we have to striées the central
meaning of aVaqfhas changed and nowadays means that awgaf are
today intended as an act to build mosques and otwdr estate
properties. It is now time for Muslim scholars tnsult the Ministry
of Education on proper ways that will enhadaqf mechanisms to
use aWagqffund to finance higher education accordingharia It is
also a time to revive the spirit of Muslim indivigls to donate cash
for a higher education, regardless of the amouhis has been
practiced by the Islamic Religious Council of Sipgee and shows
that is working well.

Challenges regarding the support oiVagf for higher education in
Zanzibar

In the previous paragraphs we have seen how ersmif the
communal Muslim bodies donated their wealth volthtdo create
awgaf for primarily educational purposes. Soméaqf properties
were managed to generate funds used to supportatahe
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institutions inside and outside Zanzibar. Howevar,the area of
higher education, it was left to individuals to trute funds
accordingly. Based on these considerations, wedeanify some key
challenges that threaten the use \WRgf for higher education
purposes:

The Nationalization oWaqf properties and transfer of some of
them to the Chief Registrar of documents and sulesdty to the
Waqf and Trustee Commission led to the disorganizatdaqf
properties and collapse of its administration fanmyears.

Many of the residents diVaqfhouses intended to support education
refuse to pay rent that would enalheitawallisto generate enough
funds to support higher education.

Lack of experience amorigutawallis and Members of the Board of
Wagqf Commission on how to investvagf in supporting higher
education.

Prospects that will facilitate Wagf to support higher education in
Zanzibar

Regarding the challenges that have existegdars in the sphere

of Wagf we have the hope thaWaqgf could still support higher
education in Zanzibar. This hope is based on thikowmng
arguments:
There is as of now no direct government hand intnesies of
economy. The role of government boards is to oeemsd not to
manage. There is no act of nationalization in tbentry. There are
some new Faith Based Organizations that have taitithe role of
advancing higher education by collecting funds fribieir members,
investing them and helping students who are in rieegb on with
their higher education.

The Wagf and Trust Commission in Zanzibar is presently re-
registering alWagfproperties that are under its administration. €hes
properties include houses, plantation estates amd.| The
Commission is reorganizing these properties andsiés according to
the current socioeconomic situation of the country.

The new leadership of the Wagf Commission is deggptime to gain
experience from skille®vVagfstakeholders by attending conferences,
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seminars and workshops that help to show new wagsigporting
higher education through the use/daqfproperties.
Conclusion

The time has come for Muslim scholars in patér and
individual Muslims in general to revisit the contemd function of
Waqf. The Wagf benefits must be shared within the spdiet the
improvement of society as a whole irrespectiveofeligious beliefs
and practices. Special emphasis should be pMWaqfinstitutions as
an institution that accomplishes Islamic commitmbwtpracticing
such commitment actively and not only by readind aremorizing
verses of the Quran or Hadith Waqf.

Muslim scholars must lead the methods of imgletimg this
obligation in the daily life. Muslim societies aggpected to interpret
Waqfas a form of daily humanitarian behavior. In otleeuntries
Wagqf are facilitating all aspects of society depeh@nt. These
include the funding of higher education and hedpiMuslim
children who are in need to have an access to &doca

Higher education is a tool that helps youngegations to create
awareness when they are facing global challengesliiis cannot
continue to depend on random opportunities; thegdne plan and
strategies that will help Muslim societies to idBntpriorities to
improve life for all human beings and the environinas a whole.
This is the life that was propagated by the PropWlehammad
(SAW) and his Companions.

DIRASAT IFRIQIYYA 21




Issa H. Ziddy HIGR EDUCATION IN ZANZIBAR

Biography
Abdulhamid H. A. I. (2007), Wagf Commission, pageesented in
the workshop on “strengthening the Legal Professiodanzibar”, 24' —
25" February, 2007.
Abdalla (1958),_ A commentary on Muslim EducationBast Africa, in
Proceedings of the Conference on Muslim Education.
Abdul Sheriff (1995), the Records of the “Wagf Coission” as a source
of Social and Religious History of Zanzibar.
Crown and Crescent: Competing Policies on the Adsmiation of
Islamic Law in East African Coast, Johannesbur@®620
Hindu Sunni Muslim Jamat files.
Kawakeb A.R. A. (2007), Kuwait Awqaf Public Founida Waqgf
Experience, paper presented at the Conference okl@@ng Waqgf
Institutions, August 17 — 19, 2007, Cape Town, B@ftica.
Lienhart P. (1958), Family Waaf in Zanzibar, paperad at the
Conference held at the East African Institute ofci8lo Research,
Makerere College, June, 1958, Kampala Uganda.
Loimeier R. (2003), Islamic Education in East A#i
Monzer Kahf, (1999), Fighi issues in the Revival Afvgaf, paper
presented at the Harvard Forum on Islamic Finanug Bconomics,
October 1, 1999, Harvard University.
Muhammad A. M. and others (1998), Wadf is it a iediorce? NGORC,
Zanzibar
Zanzibar Archive files on Waqf Commission, from NAZD3 — HD 10
Ziddy I. H. (2007),_Experience and Challenges @& #uministration of
Wagdf institution in Zanzibar, paper presented at timternational
Conference on Developing/agf Institutions for sustainable community
development and poverty eradication, August 172087, Cape Town,
South Africa.
Ziddy I. H (2014), Review of the Wagf and Trust Guission (WTC) in
Zanzibar, in Sarajevo Journal of Sciences, “Indui¥4olume 1, Number
1, 2015
Websites:
www.al-islam.org/laws/Wagqf.hotmail. -
http://Lexicorient.com/e.o/Wagqf.htm
http://enWikipedia.org/wiki/Wagfhttp://huguq
com/maghniyah/public__ trusts.htiile://E:/What %20is %20 Wadf.
Htm

DIRASAT IFRIQIYYA 22




